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ABSTRACT 



Bronx Community College created a three-year College 
Discovery (CD) master plan for 1998-2001 to help restructure its counseling 
programs and support services and enable CD students to acquire an 
associate's degree level of education. The first area of restructuring is in 
the role of the director of College Discovery and Counseling. General 
counseling and the CD program have merged into one program within the 
Department of Student Development. The director will strengthen the liaisons 
of counselors with various academic departments, develop professional growth 
of counselors and a group modality of supervision, enlist counselors as 
consultants, and advocate an expanded definition of CD participants to 
include disadvantaged students. Restructuring also includes new staff 
positions: a supplemental learning instructor, a social worker, a financial 
aid administrative assistant, a computer technician, CD tutors, and CD peer 
counselors. New program practices of the master plan include the CD summer 
pre- freshman program; a CD retention center; an academic advisement, 
counseling, and registration center; an early alert retention system; block 
programming of courses and linkage with faculty for high-risk students; 
pairing of learning- to-learn courses and retention courses; the NewStart 
program; and a three-year group counseling curriculum. The master plan also 
includes a research and evaluation program. The second part of the master 
plan consists of a group counseling curriculum to foster personal growth, 
self -acceptance, and responsibility among students. The third part focuses on 
Abraham Maslow's Hierarchy of Needs, which pinpoints different needs to be 
developed with each progressing school semester. (YKH) 
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The Department of Student Development at Bronx Community College has re-structured 
its counseling programs and support services to enable the third millennium CD students to 
acquire an Associate Degree-level of education. This re-structuring has taken place in the 
following areas: (1) the role of the Director of College Discovery and Counseling; (2) new staff 
positions; (3) new program practices; and (4) a new research and evaluation program. 

1 . The role of the Director of College Discovery and Counseling 
(1998-2001) 

General counseling and the College Discovery Program have merged into one program 
within the Department of Student Development. For the third millennium, the Director of College 
Discovery and Counseling will be. 

(a) A Builder of an educational community. The Director will strengthen the liaison 
assignments of counselors to various academic departments through the vehicle of 
paired-courses for retention. The faculty in each academic department will teach a 
Leaming-to-Leam course and his or her counselor partner will conduct group 
counseling for success. 

(b) A Developer of the professional growth of counselors particularly in group 
counseling practice, in the multi-cultural modalities of counseling, and in the 
application of the humanizing, Rogerian approach of empowering students in the 
classroom. 

(c) A Developer of a group modality of supervision wherein teams of counselors work 
to help each other grow professionally and who meet 4 times during each semester 
of the academic year in small-group supervision. 
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1 . The role of the Director of College Discovery and Counseling 

( 1998 - 2001 ) 

(Continued) 

(d) A “First-Among-Equals” administrator enlisting counselors as consultants or as a 
“kitchen cabinet” and who meet with him/her monthly to generate innovations or 
solutions to critical problems. 

(e) An Advocate who sponsors change for an expanded definition of CD students that 
includes and affirms the new disadvantaged groups of the third millennium: the 
“vanishing” Afican-American male students; the “vanishing” Hispanic male 
students; the monolingual ESL students; and , the COPE students i.e the single- 
parents on welfare who are forever on the verge of being prematurely assigned out 
of their college studies into WEP. 

2. New Staff Positions 
( 1998 - 2001 ) 

(a) Supplemental Learning Instructor acts as a liaison to all the academic support 
services of the college. He/she will be in charge of recruiting and training tutors. 
He/she will be working with a counselor in training CD students as peer helpers to 
fellow CD students. Working with the supplemental instructor, the CD tutors and 
CD peer helpers will constitute a new force in helping probationary students. The 
whole program will be located in the CD Retention Center. 

(b) Social Worker will be making referrals for CD students including: AFDC, food 
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stamps, utility payments, low-income housing, medical assistance. Social Security, 



Department of Employment Services, and legal services. He/she will also be 
conducting group sessions over family dysfunction issues, abuse, battering, etc. 
Financial Aid Administrative Assistant will monitor and review financial aid 
applications, apprise the CD constituency with changes in financial aid policy, and 
troubleshoot problems that delay the delivery of financial aid to students. 
Computer Technician will input and generate various databases and prepare 
reports on any particular segment of the CD student population on any number of 
variables under study. 

CD tutors will help fellow CD students work on their basic skills in writing, 
reading, and math. 



probation to deal with issues of college survival, academic difficulties, financial and 
personal problems. Advanced ESL students, in particular, can begin to work with 
counselors as facilitators in the “conversation workshops” for the basic-or 



2. New Staff Positions 



(1998-2001) 



(Continued) 




will facilitate group sessions helping CD students on academic 



intermediate-level ESL students. 
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3. New Program Practices 
(1998-2001) 

(a) CD Summer Prefreshman Program is the most successful “headstart” program in 
CUNY. The College Discovery Program at Bronx Community College will 
continue to pursue the consortium enterprise and join the effort of other colleges 
to incorporate more innovative teaching and counseling practices into the summer 
program. 

(b) CD Retention Center (see section 1 on Supplemental Instruction) where group 
sessions on study skills and study habits will be conducted for CD students on 
academic probation. Together with CD tutors and CD peer counselors, this 
operation will be the nerve center of the CD program’s effort to retain its students. 

(c) Academic Advisement. Counseling , and Registration Center There will be 
continued contact with the Center by students. The Center would be a year-round 
operation and it will emphasize developmental advising : (1) Academic counseling 
(monitor academic progress: time management, study habits, study skills), (2) 
personal counseling (establish life goals and explore personal problems), and (3) 
career planning (relate interests, abilities, and values to career plans). 

(d) Early Alert Retention System (EARS): computerized system of alerting students 
with regard to their academic status - EARLY in the semester. Scantron forms 
will be processed according to different alert types (frequent absences, lateness, 
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need for tutoring, need for psychological services, etc.) bubbled in by 

3. New Program Practices 
(1998-2001) 

(Continued) 

instructors/counselors and followed up for further action by peer helpers via 
telephone and/or letters. 

(e) Block Programming of courses and Linkage with faculty for high-risk CD students 
(ENG-01, RDL-01, MTH-01/03) and ESL students (ESL-01, RDL-05, LAN 15). 
Counselors will offer an orientation and career development course (OCD-01) in 
conjunction with faculty teaching the remedial courses. For ESL students, OCD- 
01 will be conducted as a series of “conversation” (English Only) to hasten the 
“immersion” of ESL students into the writing and speaking of English. Faculty 
and counselors meet monthly to plan how to better meet the learning and 
counseling needs of these high-risk students. 

(f) Pairing of Leaming -to- Leam course + Retention course : Academic faculty will 
teach the Leaming-to-Leam course (LTL-1 1) and counselors will conduct group 
sessions in contract-mediated self-management for success. Faculty and 
counselors meet monthly to plan how they can further improve their joint effort to 
increase the retention of students on academic probation. 

(g) NewStart program : intensive individual counseling for (1) re-admitted (previously 
suspended) students, (ii) probationary students who cannot attend the Paired LTL- 
11 + Retention course, and (iii) “recidivists” who are in and out of probation. 
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3. New Program Practices 

(1998 - 2001) 

(Continued) 

(h) A three-year Group Counseling Curriculum (see Part II of the Three-Year CD 
master plan) and an Individual Educational and Career Plan that monitors and 
reinforces student progress throughout the six-semester lifecycle of the CD student 
at Bronx Community College (see Part III of the Three- Year CD master plan). 

4. Research & Evaluation Program 

(1998-2001) 

There will be a deliberate integration of a research orientation into program practice. It is 
the counselor who empirically observes, tests, and reassesses approaches to situations that arise in 
working with students. Counselors discover and use knowledge in the course of day-to-day 
activities and seek reliable information to improve practice. They need more direct support in 
such activities through usable information, and opportunities to translate insights and problem- 
solving methods into measurable outcome. Counselors are most likely to benefit when they are 
integrally involved — when they can formulate questions and use systematic data to develop 
knowledge they perceive relevant to practical educational concern. 

Microsoft ACCESS will generate the database system suited for management and research 
uses. It can maintain an extensive amount of information on a large number of students, and has 
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control features which permit a small, nontechnical staff to manage this information with sufficient 
ease. Individual records can be directly added, updated, reorganized and extracted; tailored 
listing and summary reports can be produced; and database elements can be selectively joined with 
additional data elements residing on separate files. 

Major advantages of maintaining a database are the comprehensiveness and increased 
accuracy of information, the speed and ease of reporting and the ability to incorporate new data as 
necessary for different research problems. Automated data can be instantaneously used for 
statistical analyses. 

Microsoft ACCESS also serves as a tool by which program staff can experimentally 
investigate and assess specific practices in instruction, counseling, and tutoring. The system 
facilitates longitudinal analysis and comparison which take into account students’ background 
characteristics as well as their exposure to specific program treatments. 

Some of the advantages of using database information to conduct research can be 
summarized as follows: 

1 . Wide coverage to facilitate generalizability. 

2. A large enough N to permit a number of simultaneous controls in data analysis. 

3. A long enough time-series of data to allow analysis before and after a particular 
intervention. 

4. The potential for combining files to facilitate the analysis of interventions, the 
construction of comparison groups, and the generation of histories for individual 
respondents. 
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Summary 

The iconographies of the third millennium are upon us: the Internet, the sites and chat 
rooms in the web, and e-mail. They all symbolize the coming together of a global “village.” The 
re-structuring of College Discovery College embodies this collaborative thrust of the third 
millennium: 

1 . The Director of College Discovery and Counseling strives to create an educational 
community from among counselors and between counselors and academic faculty. 

2. The new staff positions, particularly those of the CD tutors and CD peer 
counselors, reflect the effort to “give back” to the CD program and the college 
community. 

3 . The new program practices are infused with a group counseling approach and 
characterized by block programming of courses and linkage with faculty to 
increase student retention. 

4. CD counselors contribute directly to a shared informational database, which they 
also use to make program decisions and conduct analytical research. This 
collaborative relationship between research and educational practice can encourage 
more active inquiry, experimentation, and assessment by CD counselors as 
program practitioners. 
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Student development counseling is an ongoing process which can take place at any point 
in a student’s life and may occur throughout the student’s stay in college (Erikson, 1982). The 
emphasis in such counseling is on helping students achieve positive personal growth regardless of 
the stage of development in which they find themselves (Drum, 1990). Instead of being crisis- 
oriented, student development counseling is preventive in nature (Hamachek, 1995). The 
counselor tries to help the student achieve self-understanding and greater awareness and 
appreciation of his or her potential as a developing person (Heath, 1990). Self-acceptance is 
fostered as well as the ability to make greater use of capabilities. Counselors help student develop 
their capabilities to the greatest extent possible (Loxley and Whiteley, 1996). One aspect of such 
development is the acceptance of more responsibility for one’s behavior and actions, and for the 
decisions and choices which must be made regarding one’s education and career (Whiteley, 

1992). 

I. Group Counseling Approach 

Group counseling is a very useful vehicle for student development counseling (Bloom, 
1991). Methods can include several kinds of group work, such as sessions to orient students to 
college and inform them of instructors’ expectations. College Discovery at BCC has chosen to 
develop group counseling units known as Orientation and Career Development (PCD ! courses. 
Other sessions of group counseling might include career planning and development. Films, guest 
speakers and workshops are all methods which can be used effectively to promote group 
counseling for College Discovery (£D) students. Group methods tend to be effective since 
change and acceptance of change can be facilitated through group interaction and feedback, the 
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exploration of feelings, and group support and positive reinforcement (Bowman, 1987) 

Some of the major areas of concentration in a comprehensive CD group counseling 
program might include such things as orientation to college, goal-setting and decision-making, 
career exploration, educational planning and personal/social/educational and academic problem- 
solving. Other areas might deal with preparation and financial planning. Such information is most 
effectively imparted to students through a group counseling program, although use can be made 
of individual counseling, information giving and referrals as well. The advantages of group 
counseling include the following: 

a. The possibility of CD students receiving feedback from peers. 

b. The opportunity for CD students to gain and share knowledge and awareness of 
various options in their lives. 

c. The opportunity for better self-understanding through the group process. 

d. The chance to explore the personal relevance of career options through the group 
interaction. 

e. The opportunity to make and evaluate decisions. 

f. The chance to put plans into action and to evaluate the consequences. 

g. The opportunity to assess and receive feedback regarding the suitability of 
decisions (Corey and Corey, 1988: Trotzky, 1989). 

Basically, the various aspects of a group counseling program serve the purpose of 
providing a small group structure through which the essentials of counseling can be achieved. 

Such a structure enables counselors to reach more students and provides students with specific 
information which they need to have. At the same time it offers a forum for discussion of mutual 
problems and solutions to problems. All this can be done in a systematic way as part of the CD 
group counseling curriculum. 
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II. Maslow’s Theory of Motivation 

As the counseling field has become more attuned to the developmental perspective in 
student counseling, there have been increased efforts to provide training and information about 
intervention in the student’s life development to the counseling practitioner. Unfortunately, most 
of the existing literature has remained decentralized, is often contradictory, and is generally 
unconnected in its implications for counseling interventions at different stages in the student life 
cycle. 

Gaining a comprehensive view of the kind of interventions suggested by student 
development theorists and researchers can be an overwhelming task (Winston et al., 1987). 
Typically the busy practitioner has little time to separate fact from fiction or data from speculation 
and make sense out of this conceptually cluttered and frequently contradictory literature. 

Maslow’s theory of hierarchical needs underlies all the themes basic to all frameworks of 
student development (Winston et al., 1987). Maslow (1954) arranged the basic human needs in a 
hierarchy, i.e. according to their urgency and importance. Students strive to fulfill or satisfy one 
or several of these human needs. 
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Needs Category 

PHYSIOLOGICAL needs. 

People need food, shelter, 
and clothing to stay alive. 

These are survival needs. 

SAFETY needs. 

People need to feel safe 
from danger (physical safety) 
and safe from things that 
are upsetting (emotional safety) 

LOVE-BELONGINGNESS needs. 
People need to belong, to be with 
other people, to be loved to be liked, 
to be accepted. They want to feel they 
are important to others. 

ESTEEM needs. 

People need respect from 
other people. They need 
to be proud of themselves and 
that other people are proud 
of them. They want other people 
to admire them and what they do. 

SELF-ACTUALIZATION needs. 
People need to feel satisfied 
with themselves. This satisfaction 
can come from doing a good job, 
finding new interests, gaining 
and finding new meaning in life. 



Students ’ Needs 

Money, tuition, food 
health, clothes, books 
car fare, passing grades. 

Adequate study habits and 
study skills; have focused 
career goals; avoid academic 
probation and academic 
suspension. 

Peer associations; faculty- 
student interactions; clubs 
activities; acceptance in group. 



Advancement based on 
academic achievement 
Honors 

Positive feedback from 
Instructors. 

Respect from peers and instructors. 

Unique accomplishments 
Increasing responsibility. 
Independence of action. 

Initiative in setting goals 
And standards. 

Community service. 



The principles of prepotency and reversibility govern the dynamics of this ladder of needs. 
Prepotency means that a basic, lower need must first be satisfied before an individual can “climb” 
to the next higher need. A student suffering from flu is far more concerned in recovery (Survival 
needs) than in being accepted or loved by his or her classmates (Love-Belongingness needs). 
Reversibility postulates that any given stage is vulnerable to a prepotent need of a previous stage 
and the individual must “return” to take care of the need of the previous stage so that he or she 
can maintain the “threatened” stage. An honor student who begins to get failing grades will have 
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to take care of tuition, book money, and health needs (Survival needs) before he or she can re- 
focus on getting A grades in his or her courses (Self-Esteem needs). 

The Three- Year Group Counseling Curriculum for Educational and Career Development 
is schematized along five dimensions: (a) based on Maslow’s theory of motivation, a description 
of students’ hierarchy of needs which recapitulate the basic themes and dynamics of student 
development; (b) a description of entry points for counseling interventions through the OCD 
courses at different time frames in the student’s life cycle; (c) teams of counselors assigned to 
each of the three years of the CD student’s life cycle at Bronx Community College; (d) an 
Individual Educational and Career Plan (IECP) which is designed to monitor and reinforce the 
progress of the CD student through the six semesters of the three-year plan; and (e) the use of 
Microsoft ACCESS to generate a database from which outcome and process variables can be 
collected and analyzed. 
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III. Group Counseling Curriculum Chart 
For Educational and Career Development: 

A Three- Year Model for Increasing Retention: 

SURVIVAL NEEDS : Students seek information about the totality of the college experience: 
about classes, quizzing other students or counselors as to what to major in or how to obtain 
financial aid. This process is healthy, since it helps reduce anxiety and tell them what to do in 
order to survive in college. 



First semester* 



Group counseling 
Intervention 


Team of Counselors 


IECP 


Research & 
Evaluation 


Computer Assisted- 


A team of counselors 


l 8, -semester* 


Outcome: 


Interactive & 


will conduct group 


Plan of 


GPA 


Multi-Media 


counseling sessions 


Survival (see 


Credits 


Supported Programs 


on college survival 


IECP) 


completed 


on survival issues 


i as part of a block- 




Retention 


in college 


program + linkage 




Process: 


(see Appendix A) 


with faculty 
(see Appendix A) 




How & Why 
learning 
occurred? 


Early Alert 


A team of counselors 




How & Why 


Retention System 


will conduct 




counseling 


(EARS') 

(see Appendix B) 


“conversations” 
with ESL students 
in group counseling 
sessions on college 
survival as part of 
a block-program + 
linkage with faculty 
(see Appendix A) 




worked? 



*The CD Pre-Freshman summer sessions can be considered the first semester in this model. 
Bronx Community College has joined a consortium of other CUNY units in a CD Pre-Freshman 
summer program proposal for state funding. The consortium proposal incorporates the 
innovative teaching and counseling approaches featured in this three-year CD Master Plan. 
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III. Group Counseling Curriculum Chart 
for Educational and Career Development: 

A Three- Year Model for Increasing Retention 
(Continued) 

SAFETY NEEDS : One of the most disruptive features in college life is failing to have some 

notion of what is ahead, for it to be utterly unpredictable and uncertain. Some students are good 
at using the past as an excuse for their failure. Control makes students feel better if they can have 
a sense of what is ahead. They are able to map out how they will change and grow, then proceed 
planfully, guided by rational choice, to live out their personal prophecies. 

Second semester 



Group counseling 
Intervention 


Team of Counselors 


EECP 


Research & 
Evaluation 


Noel-Levitz 


A team of counselors 


2 nd -semester 


Outcome: 


Retention 


will conduct group 


Retention 


GPA 


Management System* 


counseling sessions 


Plan (see 


Credits 


(OCD-01 course) 


in OCD-01 as part of 


EECP) 


completed 


for regular CD 


a block-program + 




Retention 


students and 


linkage with faculty 




Process: 


CD students on 
ACADEMIC PROBATION 
(see Appendix C) 


(see appendix C) 

A team of counselors 




How & Why 
learning 
occurred? 
How & Why 


Early Alert 


will conduct 




counseling 


Retention System 
(EARS) 

(see Appendix B) 


“conversations” with 
ESL students in group 
counseling sessions 
in OCD-01 as part of 
a block-program + 
linkage with faculty 
(see Appendix C) 




worked? 



*Noel-Levitz have devised a survey and were able to extract from the responses to the survey a 
“proneness” profile to attrition. The “proneness” profile has several indicators that alert student 
and counselor into taking steps to prevent attrition. 
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HI. Group Counseling Curriculum Chart 
for Educational and Career Development: 

A Three-Year Model for Increasing Retention 
(Continued) 

SAFETY NEEDS (Continued): To feel secure and stable, students must have synthesized 
knowledge about themselves and the world of work into appropriate career plans, both making an 
emotional commitment and taking steps now to allow realization of career goals. 





Third semester 






Group counseling 
Intervention 


Team of Counselors* 


IECP 


Research & 
Evaluation 


Career & 


A team of counselors 


3 rt -semester 


Outcome: 


Occupational 


will conduct group 


Career & 


GPA 


course 


counseling sessions 


Occupational 


Credits 


(see; Appendix D) 


in OCD-1 1 


Plan (see IECP) completed 




A team of counselors 
will conduct 
“conversations” with 
ESL students 
in group counseling 
sessions in OCD-1 1 
(see Appendix E) 




Retention 

Process: 

How & Why 
learning 
occurred? 
How & Why 
counseling 
worked? 



*A team of six counselors will follow the CD student’s life-cycle in college. Two counselors will 
be assigned to the First-Year Cycle, the next two counselors to the Second-Year Cycle and the 
remaining two counselors to the Third- Year Cycle as CD students “spiral up” toward graduation. 
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ITT Group Counseling Curriculum Chart 
for Educational and Career Development: 

A Three- Year Model for Increasing Retention 
(Continued) 

LOVE - BELONGINGNESS : Students must have developed relationships with peers 
characterized by trust and willingness to assume meaningful responsibility for assisting others to 
learn or become more mature. 



Fourth semester 



Group counseling 
Intervention 


Team of Counselors 


IECP 


Research & 
Evaluation 


Study Groups 


A team of counselors 


^-semester 


Outcome: 


on Academic 


will conduct study 


Academic 


GPA 


Learning 


groups on Academic 


Plan 


Credits 


(see Appendix F) 


Learning 

CD tutors and CD 
peer helpers 
will assist 
counselors in the 
CD Retention Center* 


(see IECP) 


completed 

Retention 

Process: 

How & Why 
learning 
occurred? 
How & Why 
counseling 
worked? 



*The Supplemental Learning Instructor will train CD tutors. Counselors will train CD student 
volunteers in peer counseling. The CD tutors and the CD peer helpers will constitute a new force 
in helping probationary CD students. The program will be located in the CD Retention Center. 
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III. Group Counseling Curriculum Chart 
for Educational and Career Development: 

A Three- Year Model for Increasing Retention 
(Continued) 

ESTEEM NEEDS : Self-esteem means that students have a positive self-image of themselves. 
Students sustain an inner assurance that they can accomplish whatever may be necessary in 
successful adaptation. Students sense a clear continuity between themselves, their parents and 
other family members. Despite periods of occasional turmoil or upset, they are able to find ways 
to continue performing successfully in the academic environment, utilizing past competencies to 
cope. 



Fifth semester 



Group counseling 
Intervention 


Team of Counselors 


EECP 


Research & 
Evaluation 


Self-Esteem 


A team of counselors 


5*-semester 


Outcome: 


Building* 


will conduct group 


Plan for Self- 


GPA 


(see Appendix G) 


counseling sessions 


Esteem 


Credits 




on Self-Esteem 


Building 


completed 




Building 


(see EECP) 


Retention 

Process: 

How & Why 
learning 
occurred? 
How & Why 
counseling 
worked? 



The Department of Student Development may want to develop the syllabus on Self-Esteem 
Building into an experimental course and propose the course to the College’s curriculum 
committee as OCD-13. 
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El. Group Counseling Curriculum Chart 
for Educational and Career Development: 

A Three- Year Model for Increasing Retention 
(Continued) 

SF.T .F - ACTUALIZATION NEEDS : Students see their lives as “success” stories, consider their 
chosen careers as fulfilling their values, and are now ready “to give back” to the college and 
community. 



Sixth semester 



Group counseling 
Intervention 


Team of Counselors 


IECP 


Research & 
Evaluation 


Success 


A team of counselors 


6 th - semester 


Outcome: 


Scripts* 


will conduct group 


Plan for 


GPA 


(see Appendix H) 


counseling sessions 


Success 


Credits 




on Writing Success 


Scripts 


completed 




Scripts 


(see IECP) 


Retention 

Process 


- or - 


- or - 




How & Why 
learning 


Training in Peer 


A team of counselors 




occurred? 


Counseling 


will train CD 




How & Why 


(see Appendix I) 


student volunteers 
in peer counseling 




counseling 

worked? 



*The Department of Student Development may want to develop the syllabus on Writing Success 
Scripts into an experimental course and propose the course to the College’s curriculum committee 



as OCD-14. 
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Summary 

Part I established our preferred approach to counseling. The curriculum adopts the group 
counseling approach as one of the most effective intervention techniques for the retention of CD 
students. 

Part II gave a brief overview of Maslow’s themes underlying the myriad developmental 
tasks students must successfully negotiate during their life cycle as students. This will sharpen 
counselor assessment on the current and historical status of students’ growth and development 
according to Maslow’s model. 

Part HI charted issues derived from Maslow’s model of a hierarchy of needs which can 
lead to goal setting and planning for college success and retention. Time frames are permeable 
and tasks are highlighted that are likely to be associated with that semester. It would be an error 
to accept stages or periods as fixed and uninfluenced by individual differences. There are many 
factors that make it almost impossible to present an accurate rendering of the life course for any 
individual student. 

Microsoft ACCESS will provide the CD program administration with better information 
on how program services are being delivered and enable the administration to improve program 
accountability. Are students receiving services appropriate to their needs? Is the distribution of 
services equitable? Are program operations efficient? Using their information, teaching, 
counseling, and tutoring practitioners can better follow individual students’ progress over time 
and at critical points where intervention may be necessary. For example, the database will make it 
easier to identify students who are at risk of withdrawal, academic failure, or loss of financial aid. 
Preventive action can then be taken. Microsoft ACCESS also serves as a tool by which program 
staff can experimentally investigate and assess specific practices in instruction, counseling, and 
tutoring — how they are implemented and how they relate to student learning. Such an 

ERJC 
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investigation should give us insight into the processes that produces changes in students, and the 
reasons for these changes. Then we may better specify the properties of the program environment 
as well as interactions in that environment that can be linked to successful student outcomes. 

The chart summarizes the main thrust of the group counseling curriculum. We hope that 
this framework can serve an organizing and heuristic function for those who adhere to a theory of 
student development. In addition, we hope it will aid the CD counselor in developing a more 
comprehensive understanding of the student life course: its rhythms, cycles, seasons, and markers. 
Such an understanding can further our interventions with students, legitimize studenthood as a 
time of growth and change, and provide a framework for systematic assessment and facilitation of 
student life changes. 
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APPENDIX A 



Innovative features : 



> 



Computer- Assisted & Multi-Media Supported 
Programs for College Survival 

(1) Utilization of computers and multi-media resources on survival 
issues in college for CD and ESL students. 

(2) Counselors will conduct “conversations” in groups (English Only) 
with ESL students on survival issues to hasten the “immersion” of 
these students in the writing and the speaking of English. 

(3) BLOCK programming of courses and LINKAGE between 
counselors and faculty working to forge a learning community that 
meets monthly to plan how to provide for the learning and 
counseling needs of CD and ESL students. 

Session I. Computer-Assisted 
Counseling Laboratory (Loew 320) 

Everything You Wanted to Know 
About BCC 

How to Compute Your GPA 
Pell and Tap 

Session II. Learning Center 
(Sage Hall) 

Time Management 
Handling Stress 

Session III. Computer-Assisted 
Counseling Laboratory (Loew 320) 

Probation and Suspension 
(Less than 24 degree credits) 

Probation and Suspension 
(More than 24 degree credits) 

Rate of Progress 

Session IV. Learning Center 
(Sage Hall) 

Note-Taking and Reading Skills 
Test-Taking Skills 

Session V. Computer-Assisted 
Counseling Laboratory (Loew 320) 

SIGI 

Resumes 

Session VI. Learning Center 
(Sage Hall) 

Job Interviews 

Job Attitudes and Habits 
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APPENDIX B 

Early Alert Retention System (EARS) 

The model known as Early Alert Retention System (EARS) is proposed for adoption in 
the fall of 1998. It is a first step in identifying students who may be experiencing anxiety or 
frustration resulting from academic or other difficulties, and is a referral vehicle for those students 
to appropriate resources for help. 

The process 

The instructor initiates the process by filling out a scantron card and shading off the 
pertinent categories for referral: 

TERM • DEFINITION 

ALERT An alert is any of the options checked by an instructor when 

completing an early alert scantron form. For each student, 
an instructor could check one or more of the following 
alerts: 

1 ) OK - student doing alright 

2) R - student needs remedial skills 

3) S - student needs study skills/time Management 

4) T - tutoring 

5) C - counseling 

6) A - class attendance needs improvement 

7) M - missed too many classes, should drop 

8) W - student has withdrawn from this class 

OK - Alert OK or W alerts are counted as OK-alerts. 

NOT - OK alert Alerts other than OK or W are counted as NOT-OK alerts. 

PASSRATE Passrate is a numerical index which describes the rate at 

which student successfully passed their courses (A, B+, B, 
C+, C, D+, D, P). Early semester drops as well as W are 
not included in the computation of passrate. 

The EARS scantrons are forwarded, via messenger service*, to the department of Student 
Development where counselors/peer helpers will attempt to contact the student by telephone. 



* Student aides, on each Thursday of the week, will pick up the scantron forms from 
faculty in the various departments involved with EARS. 
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When contact is achieved, the student is informed of the instructor’s concern for the 
student’s successful achievement in the particular course(s). The student is also told of the 
various support services that are available such as personal counseling, academic advisement, 
educational and career advisement, individual tutoring available for subject areas, audio-visual sets 
on study skills. The student is notified of the last day to drop the courses and is also urged to 
make an appointment to see a counselor, to return to class(es), and to speak with the instructor 
making the referral. 

If the student is not contacted by telephone, the department of Student Development will 
send a letter requesting that the student call or visit the Counseling office and the instructor (See 
Appendix C). 

In either case, the instructor is informed of the results of the contact through a Report 
Form and a duplicate of this form is placed in the student’s file. Approximately one week is 
allowed for action to be taken from initial referral through the follow-up to the instructor. 

It is essential that the faculty receive thorough training on the system in order for each 
instructor to understand and recognize the signs of anxiety and frustration. They are then able to 
make the appropriate referral through the system. When the instructional division and counseling 
department each understand their responsibilities for each step of the process, the counselors/peer 
helpers will be able to make timely contact with the students and help them address their issues 
before they become problems. 
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APPENDIX C 

Orientation & Career Development Course (OCD-Ol) 

Syllabus 

(Based On Noel-Levitz Retention Management System) 

Innovative features : ( 1 ) Utilization of Noel-Levitz strategies for retention of CD and ESL 

students who are at their most vulnerable in the second semester 
when they usually place themselves on ACADEMIC PROBATION. 

(2) Counselors will conduct “conversations” in groups (English Only) 
with ESL students on strategies for retention so that these students 
can persist in college. 

(3) BLOCK programming of courses and LINKAGE between 
counselors and faculty working to forge a learning community that 
meets monthly to discuss how to provide for the learning and 
counseling needs of CD and ESL students who may be on 
ACADEMIC PROBATION. 



MODULE I - Educational Planning 
SUCCESS ON DEMAND 
How To Ask for Help 
GIVING YOURSELF A CHANCE 
TO LEARN 

Time Management 
Study Habits 
Study Skills 

GETTING THE MOST OUT OF 
YOUR PROFESSOR 

How To Establish a Good 
Working relationship 
with your professor 
STAYING IN COLLEGE LONG 
ENOUGH TO GRADUATE 
How to Avoid Academic 
Probation & Suspension 
MODULE II - Career Planning 
WHAT I AM (Personality Type) 

& MY CAREER CHOICE 
WHAT I LIKE TO DO (Interests) 
& MY CAREER CHOICE 
WHAT I CAN DO 
& My Career Choice 
WHAT IS IMPORTANT TO ME 
& MY CAREER CHOICE 
MAKING UP YOUR MIND ON 
A CAREER (Decision-Making) 
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APPENDIX D 

Careers and Occupations Course (OCD-1 1) 

Syllabus 

Innovative features : ( 1 ) Utilization of computer program - SIGI - for career and 

occupational exploration. 

(2) On-line utilization of INTERNET for job search in the WEB and 
the practice writing of resumes. 



Module I 

Sources of Employment 
Initial Contacts with Employers 
Writing a Resume 
Preparing for an Interview 
Module II 

Adjustment to Work 
You & Your Supervisor 
You & Other Workers 
Module III 

Learning Successful Job Actions 
Learning How To Judge Yourself 
On The Job 

Learning How To Prepare For 
A Promotion 

Learning How To Ask For A 
Raise Or Promotion 
Module IV 

Learning How To Set Up A 
Good Job Reference 
Learning The Wrong Way To 
Leave A Job 

Learning How To Resign 
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APPENDIX E 



Careers and Occupations Course (OCD-1 1) for ESL students 

Syllabus 



Innovative features : (1) 

( 2 ) 

(3) 

(4) 



Utilization of computer program - SIGI - for career and 
occupational exploration. 

On-line utilization of INTERNET for job search in the WEB and 
the practice writing of resumes. 

“Conversations” in groups (English Only) with ESL students on 
careers and occupations. 

Advanced ESL students will begin to work with counselors as 
facilitators in the “conversation” workshops held for basic-or 
intermediate-level ESL students. 



Module I 

Career Profile (SIGI) 

Resume (Computer Lab) 

Interviewing (Case Studies) 

Module II 

Be on Time 

Be Responsible 

Stick to Schedule 

Module III 

Follow Directions 

Be Friendly & Helpful 

Remember, Business Comes First 

Keep Yourself Busy 

Module IV 

Take Criticism Wisely 

Leave Your Blues At Home 

Get Along with Others 

Take Pride in Your Work 

Module V 

Don’t Argue with Your Boss 
Above All, Be Honest 
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APPENDIX F 



Study Groups: A Counseling Strategy 
to Promote Academic Success 



Innovative features : (1) 

( 2 ) 

( 3 ) 

( 4 ) 



Utilization of group process and group dynamics to create a 
support network for students. 

Students utilize each other’s strengths to acquire and practice 
learning skills. 

Probationary students will be required to participate in these study 
groups. 

CD tutors and CD peer counselors will assist counselors in working 
with probationary CD students. 



The study groups meet once a week for two hours for ten weeks. These groups are not 



credit-bearing, but attendance is mandatory. The groups are conducted by two counselors. The 



aims of the groups are: (1) examine some of the problems and causes of poor academic 



performance leading to academic probation; (2) to develop support systems in peer groups that 



might be used as a means of helping these students gain insight into effectively understanding their 



role as students; (3) to develop coping strategies that might be used to overcome academic 
difficulties; (4) to develop an ongoing, structured intervention to curtail poor academic 
performance. 

Topics for discussion will include note taking, systematic reading, vocabulary building. 



concentration, recalling learned material, term papers and test taking. Assignments such as 



keeping scheduled diaries, keeping vocabulary cards and utilizing support services, will be given 
to reinforce information covered during each session. At the initial group session the students will 



be asked to sign a contract. In the contract, they will indicate strategies they would employ to 
improve their learning abilities and grade point averages. Students will be given a copy of the 
contract to serve as a reminder of what they had agreed to do. 
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Group structure creates an atmosphere where students feel free to discuss other concerns 
and problems affecting their academic performance, including the offering of support and advice 
to help each other. The feedback during discussions and participation in group assignments will 
inevitably create positive feelings about being in the group. 

During the final session, students will be given a questionnaire which attempts to ascertain 
their perceptions of the group experience. These perceptions will be compared with their actual 
performance at the end of the semester. 
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APPENDIX G 
Self-Esteem Building 
(Syllabus) 
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Innovative features : (1) 

( 2 ) 

( 3 ) 



Before-After comparison of Self-Esteem measures of CD students. 
Correlate positive changes in Self-Esteem of CD students to their 
academic success. 

CD Students will join Honors society and consider becoming a 
tutor or peer counselor. 



Module I - - SECURITY: A feeling of strong assuredness. Involves feeling comfortable 
and safe; knowing what is expected; being able to depend on individuals and situations; and 
comprehending rules and limits. 



Unit I: Build a Trusting Relationship 

Unit 2: Set Reasonable Limits and Rules That Are Consistently Enforced 

Unit 3 : Create a Positive and Caring Environment 

Module n - SELFHOOD: A feeling of individuality. Acquiring self-knowledge, which 
includes an accurate and realistic self-description in terms of roles, attributes and physical 
characteristics. 

Reinforce More Accurate Self-Descriptions 

Provide Opportunities to Discover Major Sources of Influence on the Self 
Building an Awareness of Unique Qualities 
Enhance Ability to Identify and Express Emotions and Attitudes 

Module ID - AFFILIATION: A feeling of belonging, acceptance or relatedness in 
relationships that are considered important. Feeling approved of, appreciated and respected by 
others. 



Unit 5 
Unit 6 
Unit 7 



Unit 8: Promote Inclusion and Acceptance Within the Group 

Unit 9. Provide Opportunities to Discover the Interests, Capabilities and 

Backgrounds of Others 

Unit 10: Increase Awareness and Skills in Friendship Making 

Unit 1 1 . Encourage Peer Approval and Support 

Module IV - MISSION: A feeling of purpose and motivation in life. Self-empowerment 
through setting realistic and achievable goals and being willing to take responsibility for the 
consequences of one’s decisions. 

Unit 12: Enhance Ability to Make Decisions, Seek Alternatives and Identify 

Consequences 

Unit 13: Aid in Charting Present and Past Academic and Behavioral Performances 

Unit 14: Teach the Steps to Successful Goal-setting 
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APPENDIX G 



Self-Esteem Building* 
(Syllabus) 
(Continued) 



Module Y - COMPETENCE: A feeling of success and accomplishment in things regarded 
as important or valuable. Aware of strengths and able to accept weakness. 



Unit 15: 

Unit 16: 
Unit 17: 
Unit 18: 



Provide Opportunities to Increase Awareness of Individual Competencies 
and Strengths 

Teach How to Record and Evaluate Progress 

Provide Feedback on How to Accept Weakness and Profit from Mistakes 
Teach the Importance of Self-Praise for Accomplishments 



*The Department of Student Development may want to develop this syllabus into an experimental 
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course and propose the course to the College’s curriculum committee as OCD-13. 

APPENDIX H 

Re-Writing the Scripts by Which Students Live* 
According to Each Student’s Cultural Narrative 
(Syllabus) 



Innovative features : ( 1 ) Helping CD students re-write stories of failure into stories of 

success. 

(2) Exploring cultural values and traditions that shaped the success 
stories of CD students. 



Old Scripts 

1. I GOT FS’ SO THERE IS NO POINT 

IN TRYING. 

2. I GET NO BREAKS AT ALL. 

3. I HAVE ENEMIES AND THEY ARE 
: USUALLY MY TEACHERS. 

4. I CAN’T SAY NO! 

5. I AM NOT SURE WHAT I REALLY 

WANT FROM COLLEGE. 

6. I LET THINGS GET IN THE WAY. 

7. I DON’T GIVE MYSELF ENOUGH 

CREDIT. 

8. I HAVE TO DO THINGS MY WAY. 

9. I PUT MYSELF DOWN. 

10. I DO NOT HAVE A GOOD TRACK 

RECORD. 

11.1 NEVER SEEM TO GET IT RIGHT. 



New Scripts 

I AM NOT GIVING UP ON 
MYSELF. 

I CAN USE SOME HELP. 

I AM GOING TO FIGHT FOR 
WHAT I DESERVE. 

I’LL LOOK OUT FOR MYSELF 

I KNOW WHERE I AM GOING. 

I LET GO OF WHAT GETS IN 
THE WAY 

I CAN MAKE IT 

I PLAY BY THE RULES. 

I MAKE THE MOST OF WHAT 
I HAVE. 

I CAN SHAPE MY FUTURE. 

I CONTROL WHAT I AM 
DETERMINED TO CHANGE. 



♦The Department of Student Development may want to develop this syllabus into an experimental 
course and propose the course to the College’s curriculum committee as OCD-14. 
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APPENDIX I 
PEER POWER 

(Book I, Workbook by Judith A Tindall, PhD.) 

Innovative features : (1) Challenge CD students’ self-actualization needs so that they are 

engaged in some form of a “giving back” to the College. 

(2) Channel the “giving back” into peer counseling and helping fellow 
CD students. 



Unit B DEVELOPING S KII T ,S* ****** ************************************** ***94 



MODULE V ATTENDING, THE FIRST SKILL IN PEER HELPING***********************95 



Exercise 5.1 EXAMPLES OF NONVERBAL COMMUNICATION BEHAVIORS 101 

Exercise 5.2 BECOMING AWARE OF MY ATTENDING BEHAVIOR 105 

Exercise 5.3 REACTIONS TO ATTENDING AWARENEESS ACTIVITY 107 

Exercise 5.4 BECOMING AWARE OF OTHERS’ NONVERBAL BEHAVIOR 109 

Exercise 5.5 WORDS MEAN DIFFERENT THINGS TO DIFFERENT PEOPLE 1 1 1 

Exercise 5.6 RATING THE HELPER 1 13 

Exercise 5.7 SENSITIVITY TO ATTENDING TO PEOPLE OF OTHER CULTURES 115 



MODULE VI EMPATHY, THE SECOND SKILL IN PEER HELPING********************117 



Exercise 6.1 DISCRIMINATING AND RESPONDING BY PARAPHRASING* 

Exercise 6.2 FEELING WORDS 127 

Exercise 6.3 RESPONDING TO FEELINGS 129 

Exercise 6.4 FEELINGS AND EMOTIONS 131 

Exercise 6.5 DESCRIBING FEELINGS 133 

Exercise 6.6 PARAPHRASING FEELINGS: RATING THE HELPER**** 135 

Exercise 6.7 RATING THE HELPER ON ATTENDING AND EMPATHY * 139 

Exercise 6.8 FACIUTATIVE AND NON-FACILTT ATTVE DIALOGUE 143 

Exercise 6.9 CHOOSE THE BEST EMPATHIC RESPONSE * 151 



MODULE YD SUMMARIZING, THE THIRD SKILL IN PEER HELPING********************153 



Exercise 7.1 SUMMARIZING: RATING THE HELPERS RESPONSES ****** 157 

Exercise 7.2 USING YOUR NEW SKILLS: YOUR DIARY * 161 



MODULE Vm QUESTIONING, THE FOURTH SKILL IN PEER HELPING*******************167 



Exercise 8.1 OPEN INVITATIONS TO TALK (OPEN-ENDED QUESTIONS) 171 

Exercise 8.2 IDENTIFYING GOOD QUESTIONS**** ******* 

Exercise 8.3 RATING THE HELPER ON QUESTIONING SKILL*** * 177 

Exercise 8.4 DIARY************************************************************************************************* 181 
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PEER POWER 

(Book I, Workbook by Judith A Tindall, Ph.D.) 
(Continued) 



MODULE IX GENUINENESS, THE FIFTH SKILL IN PEER IffiLPING***********************183 

Exercise 9. 1 A COMPARISON OF NONRESPONSIVE, NONGENUTNE AND GENUINE RESPONSES 

Exercise 9.2 HOW OPEN AM I? 

Exercise 9.3 OPENNESS CIRCLE**************** 

Exercise 9.4 PUTTING TOGETHER A GENUINE ........................199 

Exercise 9.5 WHEN TO USE A GENUINE MESSAGE 203 

Exercise 9.6 PRACTICE SENDING GENUINE RESPONSES * . 20 J 

Exercise 9.7 UNDERSTANDING HOW GENUINENESS IS USED * .207 

Exercise 9.8 INTEGRATING COMMUNICATION SKILLS . 2 13 

Exercise 9.9 USING GENUINE RESPONSES* * 2 1 3 



MODULE X ASSERTIVENESS, THE SIXTH SKILL IN PEER HEIJ»ING*********************217 

Exercise 10.1 DIFFERENCES AMONG ASSERTIVE, NONASSERTTVE, AND AGGRESSIVE BEHAVIORS******************221 

Exercise 10.2 MY ASSERTIVENESS PROFILE************** 227 

Exercise 10.3 WHEN SHOULD I BE ASSERTIVE********************* .......................................231 

Exercise 10.4 DAILY LOG****************************************** .........................................233 

Exercise 10.5 ASSERTIVE RIGHTS*********************************** 239 

Exercise 10.6 PUTTING ASSERTIVENESS SKILLS INTO ACTION**************************************************** **241 

MODULE XI CONFRONTATION, THE SEVENTH SKILL IN PEER HELPING*************** 245 

Exercise 11.1 CONDITIONS OF CONFRONT ATION********************************************************************251 
Exercise 11.2 PERCEIVING CONFRONTATION SKILL*********** ,, ****************************************************255 

Exercise 1 1.3 ROLE PLAYING FOR CONFRONTATION SKILL AND RATING THE HELPER***************************** 259 

MODULE XH PROBLEM SOLVING, THE EIGHTH SKILL IN PEER HELPING*************263 

Exercise 12.1 PROBLEM-SOLVING PROCEDURES****************** 2 67 

Exercise 12.2 PROBLEM-SOLVING DIALOGUE******************* 271 

Exercise 12.3 ROLE-PLAYING PRACTICE FOR PROBLEM-SOLVING SKILL******************************************** 277 
Exercise 12.4 PLAN OF ACTION TO ASSIST HELPED IN PROBLEM-SOLVING******************************************287 
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Individual Educational and Career Elan 
(IE CP) 



Dr. Emilio Santa Rita 



Bronx Community College 
Of the City University of New York 
Department of Student Development 
1998 



Individual Educational & Career Plan 
(Based on Maslow’s Hierarchy of Needs) 



SELF-ACTUALIZATION 

needs: to share one’s 
talents and 
extend oneself 
in helping others. 

(Sixth semester: pp. 20-22) 

SELF-ESTEEM needs: 
the need to be respected 
and appreciated. 

(Fifth semester: pp. 16-19) 

LOVE-BELONGINGNESS nneds: 

Study groups to create 
networking and support in 
acquiring learning skills. 

(Fourth semester:pp. 13-15) 

SAFETY needs (Continued): Matching 
Personality Types, Interest Profiles, 

Abilities, and Values to a career. 

(Third semester: pp. 6-12) 

SAFETY needs: Adequate Asking-for-Help Plan; 
Self-Care Plan; Study Plan; and Career 
Motivation Plan. 

(Second semester: pp. 3-5) 

SURVIVAL needs: Money, tuition, food, health, clothes, 
books, transportation and minimum GPA to avoid 
academic probation. 

(First semester: pp. 1-2) 



Name 



1 



First Semester 

Survival Needs: I need TAP to continue paying for my tuition next semester. 

I need PELL for books and personal expenses. 

I need to maintain a GPA that will help me avoid academic 
probation. 

USE INTERACTIVE SUCCESS PROGRAM IN COMPUTER-ASSISTED 
COUNSELING LAB (Loew Hall 320) 

TAP 

1 . The minimum number of cumulative degree credits I need to pass and 

complete so I can have TAP next semester. . 

2. The minimum cumulative degree GPA I need to obtain so 1 can have 

TAP next semestr: . 

3. For full-time students: the minimum credits/equivalent credits I need 

to pass and complete so I can have TAP next semester . 

4. For part-tim to passand complete so I can have T AP next semester 



PELL 

1 . My Expected Family Contribution Code (EFCC) is: . 

2. If I maintain a full-time load of 1 2 or more credits/credit weights, my 

PELL award will be: 

3. If I drop 3 credits/credit weights from my full-time load, my 

PELL award will be: . 

4. If I drop 6 credits/credit weights from my full-time load, my 

PELL award will be: . 

5. If I drop 9 credits/credit weights from my full-time load, my 

PELL award will be: . 

REQUIRED GPA 

1 . Accord in to the Rate of Progress Chart, I must pass and complete 
of degree credits by the end of this semester. 

2. According to the GPA Chart I must obtain a cumulative GPA of 
by the end of this semester. 

3. The lowest possible grades I could afford by the end of this semester: 

Courses The Lowest Possible Grade 

I Can Afford 
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First Semester Registration Plan 



CURRICULUM — 

DVU&tUT NO. 

TELEPHONE (JO. 



SELF ADVISEHCMT 



Oaoadial Courses you 
bra I ah in* thlc ceyeeter 



Rooedlol Courses you will 
taka naxt atot star 

Course Credit Wtft. 



B8 01 




DIG 02 


ENG 


SSL 01 




RDL 02 __ 


RDL _ 


earn 01 oa_ 


03_ 


04 06 


HATH 


E£L 01 _ 




ESL 02 


ESL 


OiB4 02 






OEM 



(A) O) I lode level courses you 
ora tahlnd this emit er. 

Coarsaa Crs. 

1. 

2 . 

3. 

4. 

3. 

A. 



(B> Colled* lavel courses you 
will taka next semester 
Courses Crs. 

1. 

2 . 

3, 

4. — 

3. 

t. : 



tC) Alternate courses for 
next seuxstcr. 

^ Courses Crs, 

2 . 

3. 

4. _ 

3. 

6. • 



Eva 

1) 

2 ) 

3) 

4) 

5) 
4) 



luetlnd and reviewing your pro /rca for next semester. 

If hau are emeloyedi how iwiy hours do you work weekly 

Hcxtu reoxjnolbll ltles (check one) Llcht Moderate Heavy 

Are you following correctly tlu remedial course sequencer Yee No 

Pid you allow 2 study hours oer credit/credit weight hour Yet No 

If you Plan to be full tloe. do you hove at least 12 credit/credit veUhts Yes s’lo 

In liaftt of vour aid-ten^ c’rodts end schedule' whut ie vour opinion of your total credit 
lotdf 

To ° ,lttl * Too ouch Just about rltfht* 
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Second Semester Registration Plan 



KAKI 

DTUMUT wo. 
TELEPHONE (JO. 



CURRICULUM 



SELF ADV I SEHEWT 



ttesedlel Courses you 
era taking this oencstsr 



Benedict Courses you will 
take next seuester 

Course Credit fcfet. 



oa oi __ 


EMC 02 


EMC 


R2L Ol 


RDL 02 __ 


RDL _ 


ttsm oi _ca_ 


03 Oi 06 


MATH 


CEL 01 __ 


CSL 02 


ESL 


004 02 __ 




CHEM 



(A) CbllcJs level courses you 
ore tsklm this semester. 

Courses Crs. 
1 , 

2 . 

3. 

4. 

3. 

4. 



<B> College level courses you 
will take next semester 
Courses Crs. 

1. 

2 . 

3. 

4. 

5. 



<C) Alternate courses for 
next semester. 

^ Courses Crs. 

2 . __ 

3 . 

4 . _ 

5 . __ 

6. ' 



Evaluating and reviewing your pro 'rca for next semester. 

1) If you are aaoloyedi how c-iny hours do you work weekly 



2) 




res>cnoibll It lea (check one) 


Light 


Moderate Heavy 






3) 


Arc 


you 


fol lOVl/V* 


correctly the remedial 


course sequence? 


Yes 


No 


4) 


Did 


you 


allow 2 


study hours oar 


Credit /credl t weight hour 


Yss 


No 



3) If you oltn to be full tine* do you hove at least 12 credit/credit weights Y 
** loedJ^ 1 ' °* V0Uf schedu I a » whot Is vour opinion of your total 

To ° Too ouch Just tb0 ut rlght 



es t lo 

credit 
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Safety Needs (Continued): I need to match my Personality Type, my interest Profiles, 

my Abilities, and my Values to decide on a career that will 
motivate me to stay in college. 
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Income 
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D. Biology Teacher 
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Third Semester Registration Plan 



CURRICULUM 

DTUDtWT WO. 

TELEPHONE tJO. 



SELT ADVISEMENT 



Hewed la I Couraes you 
era taking this oeaester 



EW0 01 


EKf, 02 


KDL 01 


RDL 02 


ttttU 01 Q2_ 


03 04 


m. oi 


ESL 02 


OEH 02 





Reraedlnl Courses you will 
take next o eme star 

Course Credit W*t. 

D*G 

rnx. 

HATH 

ESL 

CH2H 



(A) College level courses you C D> CotlerU level courses you 



a i itma 












are taking this otrester. 

Courses Crs. 



1. 

2 . 

3. 

4 . 

3 . 

4 . 



will take next sroaeter 
Courses Crs. 



1 . 

2 . 

3. 

4. 

5 . 

6 . 



next stflttster. 
j Courses 

2 . 

3. 

4 . 

5 . 

6 . 



Crs. 



Cvelustlns c<nd reviewing your pro 'reel for next semester. 

1) If rou arc «»o loved* how wny hourc (Jo you work weekly 

2) 5ka» reowiolbll ttlee (check one) Llaiit Moderate Heavy 



3> 


Are 


you fot lowing 


correctly tlw rcwediol course 


eeouance I 


Yes 


No 


4) 


Did 


you allow 2 


study hours ocr crcdlt/crcdlt 


i;el£ht hour 


__ Y, » 


_ No 



5) If you plan to be full tine* do you hove at least 12 credit/credit weights Yes No 

C> In liffkt of vour old-tero erodes and schedule* vhot Is vour opinion of your total credit 
losdf 

Too 1 1 1 1 1 e Too mich Just about rltfht 
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Love-Belongingness Needs: I need to join my fellow students in group to help 

and get help in managing my: Study Times, Place 
of Study, Organizing Study, Reading Textbooks, 
Taking Notes, Studying for an Examination, and 
Examination techniques. 
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Love-Belongingness Needs: 1 need to join my fellow students in group to help 

and get help in managing my: Study Times, Place 
of Study,Organizing Study, Reading Textbooks, 
Taking Notes, Studying for an Examination, and 
Examination techniques. 
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Fourth Semester Registration Plan 



MAKE 

DTUWHT WO. 
TELEPHONE UO. 



CURRICULUM 



SELF ADVISEMENT 

nesedlal Courses you ftensdlol Courses you will 

arc taking this oonnlsr take next oencster 

Course Credit Vgt. 



me oi 


ENC 02 


DIG 


RBL 01 


DDL 02 


RDL _ 


caw oi oa 


03 Oi 06 


HATH 


C8L 01 __ 


ESL 02 __ 


ESL 


DOt 02 




CHEN 



(A) Cbllde level courses you 
ore taking this eer-ester. 

Coorscs Crs. 
!• 

2 . 

3. 

4 . 

5. 

A. 



(D) College level courses you 
will take next seoestcr 
Courses Crs. 

1. 



3. 

4. 

5. 

<». 



fC) Alternate courses for 
next setnester. 

^ Courses Crs. 

2 . 

3. 

4. ’ _ 

5. 

6 . 



Evaluating end reviewing your pre 'ran for next sweater. 



II If you ore enoloyed? how ainr hours do you work weekly 

21 Hoass responsibilities (check one) Lloht Moderste Heavy 

3> Are you follovlrvtf correctly tlw remedial course sequencer Vet No 

4> Did you allow 2 study hours oer credit/credit weight hour Vet No 

S> If you olen to be ful ! tine, do you hove at least 12 credit /credit weights Yes No 

A) In lltfht of vour old-tern gredes end schedule? uhot Is vour opinion of your total credit 
ItMr 

Too Ut«U_ Too ouch j„,t ibout r i ehl 



o 
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Self-Esteem Needs: To. build my self-esteem/I must have a sense of security, 
a sense of mission, a sense of selfhood, a sense of 
of affiliation, and a sense of competence. 
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Self-Esteem Needs: To build my self-esteem, I must have a sense of security, 
a sense of mission, a sense of selfhood, a sense of 
of affiliation, and a sense of competence. 
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Fifth Semester 

Self-Esteem Needs: To build my self-esteem, I must have a sense of security, 
a sense of mission, a sense of selfhood, a sense of 
of affiliation,and a sense of competence. 



ESTEEM BUILDERS 



COMPETENCE 

t W !! h * Slr ° ng Sem f ° f , Com P elence generally feels successful and capable. Such an individual knows his/her 

:r a C b r md,VidUa, P-2** in thi „ gs 



Behavior 

1- Is reluctant to verbalize ideas or opinions. 

2. Acts helpless or dependent in areas where he/she should be competent. 

3. Does not attempt many tasks because of an overriding fear of failure or 
making a mistake. 

4. Gives up on tasks when confronted with difficulty. 

5. Has difficulty in identifying personal strengths. 

6. Is a poor loser; magnifies any loss or displays poor sportsmanship. 

7. Displays an "1 can‘t“ kind of attitude; does not try. 

8. Displays frequent behavior flare-ups in areas where incompetence is felt 
such as: frustration, withdrawal, resistance, defiance, acting out, 
daydreaming or cheating. 

9. Has difficulty in accepting weaknesses. 

10. Discounts or discredits any achievement. May use negative self-statements 
regarding accomplishments. 



Always Sometimes Rarely 
1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 



Total all circled numbers equals Competence Score 



COMPETENCE 

SCORE 



® Dn. Craig & Michele Borba, 1989 



This B-5ET u designed 



guule to implement the Esteem Builder Curriculum and u not a measure of self-esteem 
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Fifth Semester Registration Plan 



MAKE 

OTUWNT no. 
TELEPHONE UO. 



CURR I CULUH 



Sc Lr ADVISEMENT 



BOfiO^lel Courses you Rcntdiol C 

®rq tokln* this oenester tnWf not 



i m oi 


D1C 02 


ENG 


9&\. oi 


m. 02 


RDL 


oi 02 


03 04 06 


HATH 


C8L 01 __ __ 


ESL 02 


ESL 


CN2H 02 




DIEM 



Course 



o ur i c b you will 
0 tnti tir 

Credit Wrt. 



College level courses you 
ore tikim this semester. 

Courses Crs. 


(B) 


Col 1 ere level 
vl 1 1 take next 
Courses 


courses you 
semester 

Crs. 


<C) Alternate courses for 
next at*Kster. 

! Courses Crs. 




2. 








2. 




3, 








3. 




4, 








4. 




3. 








3. 




6. 








6. 



Evaluating end reviewing your Pro 'rea for next semester. 



D 

2 ) 

3) 

4) 
3) 
6 ) 



If rou are avoloyed* how na/iy hours do you work weekly 

Hcttu rssxmslbll Itiea (check ont> LiCht Moderate lltsvy 

Art you following corrtctly tlw r^dlol courst sequence? Vti No 

Did you ol low 2 study hourc ntr credit /credit uclCht hour Ve« No 

least 12 credit /credit weights Yes Ho 

9 * ufca* 1« vour opinion of your total credit 
Just about rleht 



you el en to be full tine, do you hove ot 

In lltffct of vour old-tens Grades and schedul 
loedf 

Too little Too OUC h 
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Sixth Semester 

Self-Actualization Needs: To fulfill my self-actualization needs, I have to re- 

write the old scripts of the past into new scripts of 
success. 



Several historical points below indicate where yu had been (story of failure) amd where you can do (story 
of success). Indicate on a continuum of LOW ( I sometimes feel I am still there) to HIGH (I have definitely made 

it!) your current story.. 



Old Scripts 



New Scripts 



1 . I got Fs so there is not point in trying. 

LOW 1 2 3 4 5 

2. I get no breaks at all 

LOW 1 2 3 4 5 

3. I have enemies and they are 
usually my teachers. 

LOW 1 2 3 4 5 

4. I can’t say No! 

LOW 1 2 3 4 5 

5. I am not sure what I really want 

LOW 1 2 3 4 5 

6. I let things get in the way. 

LOW 1 2 3 4 5 

7. I don’t give myself enough credit 

LOW 1 2 3 4 5 

8. I have to do things my way. 

LOW 1 2 3 4 5 

9. . 1 put myself down. 

LOW 1 2 3 4 5 

10. Ido not have a good track record. 

LOW 1 2 3 4 5 

11. I never seem to get it right 

LOW 1 2 3 4 5 



I am not giving up on myself. 

6 7 8 9 10 HIGH 

I can use some help. 

6 7 8 9 10 HIGH 

I am going to fight for what 1 
deserve. 

6 7 8 9 10 HIGH 

I’D look out for myself. 

6 7 8 9 10 HIGH 

I know where I am going, 

6 7 8 9 10 HIGH 

I let go of what gets in the way. 

6 7 8 9 10 HIGH 

1 can make it 

6 7 8 9 10 HIGH 

1 play by the rules. 

6 7 8 9 10 HIGH 

1 make the most of what I want 
6 7 8 9 10 HIGH 

I can shape my future. 

6 8 9 10 HIGH 

1 control what 1 am determined to chnage. 

6 8 9 10 HIGH 
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Sixth Semester 

Self-Actualization Needs: To fulfill my self-actualization needs, I have to 

reach out and help my fellow students in peer 
counseling. 



Peer Counseling Skills 



Attending 

Response 


Empathy 


Summarizing 


Open-Ended 


Genuineness 
(T’ message) 


Assertiveness 


Con 


ifronta 


tion 


Hi M 


L 


Feeling Word 1 


H 


M 1 


L ! 


H 1 M 


L 


H 1 


M 


L 


H 


M 1 


L 


H 1 


M | 


L 


H 


M 


L 


1 . 












































2. 












































3. 












































4. 












































5. 












































6. 












































7. 
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